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CHAPTER I 
INTRODUCTION 
The vocational guidance activities, as the responsibility of a 
member of the guidance staff, need considerable cooperation, and 
are a necessary part of the vocational teacher's job. Teachers in 
home economics education programs who prepare persons for wage 
earning employment should very definitely be involved in every facet 
of vocational guidance programs. In many instances, the home eco-
nomics teacher along with other vocational teachers will have to 
assume the initiative in promoting vocational guidance services in 
the local school system. 
There seems to be at present no subject more 
capable of exciting and holding attention among 
thoughtful people in America than the question of 
the Education of Girls. We may answer it as we 
will, we may refuse to answer it, but it will not 
be postponed ••• and until it is answered on more 
rational grounds than that of previous custom ••• 
it may be expected to present itself at every turn 
to crop out of every stratum of civilized thought.! 
The social, economic, political, and cultural context around 
which this quotation was written in 1874 was different from our 
contemporary social system and problems. Despite this fact, the 
basic issue of the education of young women referred to in the pas-
sage is stated with simplicity for today. Women have earned much 
of their legal, political, social, and economic rights within the 
1Anna c. Brackett, The Education of American Girls (New York, 
G. P. Putman's Sons, 1874), p. 13. 
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past century; but problems of "how" and "when" and "for what pur-
pose" to educate women are still largely unresolved. 
Within the past fifty years a drastic change has taken place in 
society's attitude toward women's education and employment. This 
change has resulted, in part, because of the rapid technological and 
scientific developments which have characterized this period. The 
role of women has both expanded and become highly complex. 
Substantial evidence shows that "woman-power" is already an es-
sential part of our national planning and that educated women are a 
substantial source of the nation's highly trained and skilled workers. 
Evidence also shows that there exists rather serious shortages of 
professional workers in many of the fields that are characteristically 
called "women's jobs". These facts make the career choices of po-
tential college women extremely important from both the national and 
individual viewpoints. Nationally, we need to develop and utilize a 
sufficient quantity of women workers to fill our woman-power needs; 
individually, the worker needs to develop her best self-image and 
gain the greatest personal satisfaction from her vocation, realizing 
that her career choice at least partially determines her social 
status, values, attitudes, and styles of living as an individual. An 
occupation is not merely a means of earning a livelihood but is also 
a way of life, a social role. 
Many factors influence a career choice. Studies have shown that 
one influence on the educational and vocational decisions of young 
women is that of the high school guidance worker. 
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There is some evidence that, whether they 
intend to or n~t, counselors convey their values 
to counselees. 
The opinions of the high school counselor about a career, if 
unfavorable, are likely to produce a negative attitude insofar as 
their counseling is concerned. 
With these ideas in mind and a vital interest in vocational edu-
cation, home economics education, and counseling, the following study 
was made. 
The Project Defined 
The over-all interests of this study were the guidance and 
counseling activities of the high school counselor in relation to 
the classroom teacher of any vocational homemaking program in a home 
economics education curriculum. The problem was approached from the 
point of view of a secondary vocational homemaking teacherrs classroom 
role in correlation to the activities of a guidance worker. 
Purpose ~ the Study 
Specifically, the major objective of this study was to investigate 
the available literature and to review the research material pertinent 
to the topic of vocational education and counseling procedures and 
techniques in answer to the partial solution of the guidance activities 
for home economics education teachers. 
~uth Strang, "Newer Emphases in Counseling and Group Techniques," 
National Association of Women Deans and Counselors Journal, 23:152, 
June, 1960, p. 152. 
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Limitations of the Study 
One limitation of this study was in the recognition of the 
nature of the procedure used. 
This study was an investigation of literature and research 
materials from library sources and other professional references. 
The results obtained and the conclusions drawn are chosen from the 
limited amount of research materials found available to the re-
searcher at the time of this study. 
Personal time and financial resource restrictions on the part 
of the researcher were other limitations. 
Organization of the Chapters 
The chapters have been organized in the following way: 
A review of literature and research data in respect to home 
economics education at the secondary level is given in Chapter II. 
The review contains three major sections. The first section deals 
with general goals for homemaking education. The second section is a 
summary of home economics curriculum matter at the secondary level. 
This section is written with a description of subject matter areas in 
home economics education. The third section summarizes studies in the 
area of home economics. The review includes studies which show human 
and environmental factors which have influenced girls to elect or not 
to elect home economics courses as part of their high school training. 
Chapter III is devoted to the design of the study. A review of 
literature is given in reference to the point of view of guidance 
service activities and classroom teachers in relation to student-
centered activity. 
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Chapter IV is a review of perceptions and opinions of secondary 
school counselors of secondary vocational homemaking programs and 
home economics education. 
Chapter V concludes the study with the summary. 
CHAPTER II 
HOME ECONOMICS EDUCATION AT THE SECONDARY LEVEL 
Goals For Homemaking Education 
To develop in pupils: 
1. A desire to help create successful homes and satisfying 
home lives for themselves and others. 
2. A realization that family life influences the attitudes and 
behavior of its members. 
3. An awareness of the importance of family life education for 
democratic purposes. 
4. An increasing knowledge of the characteristics which are 
desirable in successful home life and of how these 
characteristics may be achieved . 
5. A realization that, since each member of a family is different 
from the other family members, each home should provide 
opportunities to foster maximum development of each member. 
6 . An understanding that, if home life is to be satisfying, all 
members of a family should share its responsibilities and 
its pleasures, with the parents assuming the major role of 
guiding the family. 
7. An increasing ability to locate, experiment with and use 
family and community resources intelligently. 
- 6 -
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8. Some ability to make appropriate use of modern scientific 
discoveries and research in all areas of homemaking. 
9. A growing appreciation of aesthetic principles and some 
ability to put them into practice in the home and community. 
10. An understanding of the inter-dependence of the family and 
the community, and the responsibility of each to the other. 
11. The ability to formulate values which can be used as guides 
to one's conduct in family and comMUnity living. 
12. Some skill in effectively using resources such as time, 
energy, health, and money. 
13. An awareness of the opportunities in the home economics 
profession. 3 
Home Economics at the Secondary Level 
Home economics may be "vocational" in one of two senses. 
First, it may prepare students for the vocation of homemaking through 
the development of those understandings, abilities, and attitudes which 
contribute toward effectiveness in the homemaking role. Second, and 
this is an emerging trend, it may prepare students for wage-earning. 
This latter purpose may be achieved in three ways: by preparing 
girls for entering those service occupations that are related to home 
economics; by helping girls learn to carry the dual role of homemaker-
wage-earner with success and satisfaction; by helping students achieve 
employability - through the improvement of personal appearance, through 
developing skill in human relations and the management of resources, 
3curriculum Guide for Homemaking Education, Vocational Division, 
Georgia State Department of Education and The College of Education, 
The University of Georgia (July, 1962), p. 27. 
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and through the development of those attitudes desired by employers. 
A recent study revealed that home economics 
was taught in 95 per cent of all public schools; 
that, of the girls enrolled in schools offering 
home economics, 49 per cent (about 2,353,000) were 
enrolled in home economics; that of the boys en-
rolled in such schools, 1 per cent (63,000) were 
enrolled in home economics courses; that 83 per 
cent of the more than 25,000 home economics 
teachers were devoting full-time to home economics 
teaching; and that instruction in home economics 
for adults was provided in 40 per cent of the 
public secondary schools offering home economics. 4 
The principle aim of home economics at this level is to help indi-
viduals and families to improve the quality of their family living 
through efficient development and utilization of all human and material 
resources. 
Basic to all that is taught in home economics is belief in the 
importance of family life. The family has been recognized as the 
basic unit of society, the foundation on which all other groups have 
built or from which they developed. It is the preserver of the human 
values which give meaning and dignity to life. It has been stated that: 
The family is almost as old as man himself, 
and families have been faced with threats to well-
being from within and from without ever since our 
ancestors first arrived on earth. To a highly 
successful degree the family has met these chal-
lenges and changes. This constitutes a remarkable 
testimonial to the strength and adaptability of 
people and the soundness of the family as an 
institution. 
The family is the fountain-head of the per-
sonality and character of every individual. What 
the family is today--and will be tomorrow--determines, 
more than anything else, what life is like for us and 
will be like for our descendants.5 
~ational Education Association, ! New Look At Home Economics, The 
Bulletin of the National Association of Secondary-School Principals, Vol. 
XXXXVIII, No. 296 (Washington, D.c., December, 1964), p. 52. 
5Family Service Association of America, Eh!,!~ for Strong 
Family~ (New York, 1958), p. 5. 
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The family is a dynamic unit with the potential for growth, 
development, and change. Home economics education programs geared 
to the homemaking purpose are based on the conviction that family 
life may be improved through education. The programs include the 
study of many phases of family living: 
1. Home economics and family economics 
2. Family and social relationships, and personal development 
3. Child development, care, and guidance 
4. Food and nutrition 
5. Housing and home furnishings 
6. Clothing and textiles 
7. Home care of the sick and aged 
8. Art related to the home 
Patterns of offerings in home economics at the secondary level 
exhibit great variety. In general, courses are either composite in 
nature, including within any one year the five or so major areas of 
the field, or they are specialized, usually with each semester devoted 
to one of the major areas. There appears to be a definite trend to-
ward programs that combine the composite course, usually in the first 
year or two, and the specialized course, particularly in the latter 
years. 
The conditions and needs of society and of families within the 
society constitute one important basis for curriculum decisions in 
home economics. Among the conditions that affect today's home economics 
program are: 
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1. The increasing urbanization of families 
2. The lessened self-sufficiency of the family unit 
and dependency on outside agencies 
3. The increased mobility of individuals and families 
4. The population explosion 
5. Developments in the mass media of communication 
6. The increasingly skillful use of propaganda 
7. The complex roles of family members 
8. The high divorce rate 
9. The lengthening life span 
10. The high rates of juvenile delinquency and 
mental illness 
11. The establishment of families in larger number 
and at younger ages 
12. The high and increasing proportion of women who 
combine homemaking and wage earning 
13. The decrease in the proportion of jobs for 
unskilled workers 
14. The increase in service occupations 
15. Technological advances 
16. The lack of security in our national life 
17. The rapidly changing world scene 
18. Expanding knowledge in all areas 
Space does not permit a discussion of each of these conditions and 
the implications for the home economics education program. In general, 
what is implied is need for increased emphasis in home economics pro-
grams in the areas of human relationships and personal development; 
child development and guidance; and home management, including con-
sumer education. 
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Following is a brief discussion of some of the trends in each of 
the major subject matter areas of home economics at the secondary level. 
Housing and home management--family housing needs, the selection 
and care of the home and its furnishings, the use and conservation of 
home equipment, and the recognition and effective use of family re-
sources. 
Development and guidance of children--caring for children and 
guiding their emotional and physical growth. 
Food and nutrition for the family--individual and family nutrition 
needs; planning, preparing, and serving family meals; budgeting, pur-
chasing, preserving, and storing food for the family. 
Clothing and textiles for the family--selection, care, renovation, 
and construction of clothing; budgeting, and purchasing clothing. 
Human relations in the home--problems of living together con-
structively in the family group, in community groups, and developing 
personality traits important to all social relationships in and out 
of the family. 
Health and home care of the sick--maintenance of health, safety, 
and sanitation. 
Some recent trends in home economics education at the secondary 1 
level include: 
1. Growth and development of junior high school home 
economics programs 
2. Longer units of study, particularly in the later high 
school years, where semester-long units to provide for 
greater depth in study are becoming more common 
3. Increased attention to individual differences in 
ability, with special courses for fast learners or 
college bound and sections for slow learners 
4. Increased rigor in home economics education 
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5. More structuring and organization of the subject 
matter of home economics, particularly of the basic 
concepts and broad generalization of the field 
6. Increased emphasis or development of the ability 
to think in home economics classes 
7. Increasing attention to the possibilities of pro-
viding education for wage-earning as well as 
homemaking in home economics programs at the 
secondary level. 
Home economics lends support to good home training, updates in-
formation in new techniques, points up available resources, gives 
directions in decision making, and emphasizes values. Where home 
responsibility is lacking, home economics stresses those principles, 
concepts, and meanings that explain the phenomena in the learner's 
en vi ronmen t. 
In emphasizing the future utility of the program, Dr. Harold 
Taylor, former president of Sarah Lawrence College, states: 
A curriculum of education for our daughters 
must contain those studies through which they 
may convert their talents and lives to the service 
of others and to the preservation of human values.6 
The variables in personal experience are described by Dr. Carl 
Openshaw: 
America's spirit waits in the classrooms of 
this country among the children who initially, when 
they come to us at first, are eager and young and 
full of wonder. They come in all sizes and shapes 
and color, from every kind of home. They travel on 
foot, in buses, in chauffeur-driven limousines, on 
bicycles, but their interests range all the way from 
nuclear physics up to and I mean up to music, art, 
and home economics, and everything in between. 
Their goals are equally varied, and their abilities, 
also, but we cannot forget that they are persons, 
individuals, and they feel as well as think; they 
doubt as well as believe, they wonder as well as hope.7 
6National Education Association, Facts, Facts, Facts, - You Should 
Know, Department of Home Economics {Washington, D.c., 1964). 
7Ibid. 
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The totality of value is expressed by Dr. Margaret Mead: 
Home economics in its best sense is good 
training for all women, of all types and is not 
merely for the underprivileged or the pro~ 
fessionals.8 
Home economics, then, is that field of knowledge and service 
which helps families shape both the parts and the whole of the pat-
tern of daily living. While other subject matter areas, other 
professions help families in ohe way or another, home economics 
concentrates on the everyday, the familiar and usual routine. It 
concerns itself with the process of understanding, improvement, and 
absorbing new cultural traits. And it attains dignity as it senses 
and shapes the patterns of family life. 
The following quotation suggests the pattern of home economics 
education: 
I want my working philosophy to be like a 
home that I can comfortably live in. It need 
not make a show of public importance. It has to 
be roomy enough to house my everyday activities, 
secure enough to give me confidence, well ordered 
enough so that I can move around without tripping 
over the furniture. But I shall not be too much 
put out if it falls short of meticulous tidiness. 
And it can never be really finished; so long as 
I am alive, I shall be adding new winds and putting 
in modern conveniences.9 
This quotation holds greater significance for the home economist than 
for any other group, since it suggests a double-barreled effect; first, 
the focus on the home as the setting for comfortable living for all of 
its occupants, and second, a flexibility in living, a thriving way of 
thinking which meets change easily, becoming the master, not the victim, 
of a rapidly moving age. 
Brbid. 
9Bonaro W. Overstreet, A Search For A Self (New York: Harper 
Brothers, 1938), pp. 3-4. 
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Factors Influencing Students In Their Educational 
And Vocational Choices 
There is a widespread feeling that high school and college 
guidance workers influence students in their educational and vo-
cational choices. Several studies, using both high school and col-
lege students as subjects, were reviewed in an effort to show the 
nature and extent of other influencing factors of the educational and 
vocational choices of potential college women. 
In 1955 a study completed at the University of Tennessee by Ha11lO 
indicated the factors which had influenced the selection of home 
economics courses by senior high school girls. The study showed that 
the guidance program had neither a positive nor a negative effect upon 
the choices made by the students. Parents, however, did have a strong 
influence upon their daughters . Other factors to have influenced these 
girls to select home economics were to meet the recognized needs and 
to satisfy their interests in learning to cook and sew . Factors which 
caused these senior girls not to select home economics were: (1) an 
interest in other subjects, (2) college entrance requirements, (3) in-
formation needed was available in health courses, (4) no choice of 
specific areas in home economics, such as foods, and the requirements 
to select a general course, if any, and (5) dissatisfaction with courses 
in home economics which they had taken previously. 
lOMyrtle Oakley Hall, "A Study of Factors Which Had Influenced The 
Election of Home Economics by Senior Girls in the Washington and Lee 
High School, Arlington , Virginia" (Master ' s Thesis, Knoxville, 
University of Tennessee, 1955), p. 60. 
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Garrett11 did a similar study in the high schools findings. In 
this study, parents, administrators, and friends were the factors 
most often influencing girls to select home economics courses. Other 
findings were: (1) in general, girls did not feel that home economics 
was for the slow learner only but was valuable for all girls, (2) two-
thirds of the girls indicated there was no stigma attached to home 
economics, and more than one-half of the students felt there was some 
prestige to be gained by taking home economics, (3) the qualities that 
students felt a home economist should possess in order to be successful 
in her teaching were patience, good grooming, knowledge of subject 
matter, pleasing personality, a liking for teenagers, and friendliness 
and enthusiasm. 
Ha1112 did a study on attitudes toward homemaking education in 
the secondary schools of California. Attitudes were expressed by 7,237 
homemaking students, 886 students who had never taken homemaking, 
1,968 former homemaking students who had graduated within the last 
five years, 105 homemaking teachers, 524 teachers of subjects other 
than homemaking, 198 administrators, and 391 parents. 
Every group of participants agreed that the students' own interest 
was the greatest influence in their taking homemaking. Parents also 
exerted a strong influence. Neither parents nor students felt the in-
fluence of a guidance worker to be as great as did administrators, 
11Lula Dennison Garrett, "Factors Influencing the Election or Non-
Election of Home Economics by Girls in The Senior High Schools of 
Washington, D.C.," Journal of Home Economics, 50:92-96 (January, 1958). 
12 . Olive Hall, "Attitudes Toward Homemaking Education in the 
Secondary Schools of California," Journal of Home Economics, 47:165-170 
(March, 1955). 
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homemaking and non-homemaking teachers. The homemaking students in 
the senior year mentioned the counselor's influence more often than 
those in the ninth grade. This is not a surprising fact since more 
of an effort is made to supply an adequate high school counseling 
staff than is provided at the junior-high level. 
The major reasons for not taking homemaking were: (1) the 
students' programs were too full, (2) students who were not taking 
homemaking thought they could learn enough homemaking at home, (3) 
attitudes of counselors were regarded as a limiting factor by 35 per 
cent of the homemaking teachers. About 10 per cent of the administra-
tors and non-homemaking teachers mentioned this factor, too. The 
study also showed that homemaking students wanted more counseling and 
that non-homemaking students wanted more information on careers re-
lated to homemaking. 
Several research studies designed to determine the factors 
influential in the selection or non-selection of home economics as a 
college major were reviewed. 
Wright13 did a study in 1951 to determine persons and activities 
which influenced students to enroll in home economics. This study showed 
that mothers ranked first among persons influencing students most in 
choosing a career. Other persons, given in the order of their importance 
in influence, were fathers, superintendents, principals, relatives, high 
school teachers, homemaking teachers, college students, best friends, 
employers, adult leaders, and counselors. 
13Elizabeth Hansen Wright, "A Survey of Persons and Activities 
Influencing Girls to Enroll in Home Economics in Nebraska Colleges," 
(Master's Thesis, Lincoln, University of Nebraska, 1956), pp. 16-18. 
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Activities which influenced the students to enroll in home economics 
in Wright's study, ranked in the order of most to least important, were: 
(1) homemaking experience, (2) books and magazines, (3) 4-H Club, (4) 
Future Homemakers of America, (5) college hospitality days. Scholar-
ships influenced nearly all of the students who received them. 
Other studies found the homemaking teacher ranked first and mothers 
second in influencing selection of a major; relatives, college students, 
best friends, other teachers, guidance workers, and other adults had 
some influence. Home responsibilities, home economics food classes, 
attractiveness of the home economics department and modern equipment in 
the high school homemaking laboratory were influential factors. 
The opinions of home economics students in regard to home economics 
courses may influence college women toward the selection of home 
economics as a major study. 
The college home economics major is more likely than the non-major 
to believe that home economics curricula are more interesting and 
functional, that there are opportunities for creativeness, and that the 
courses are challenging and contribute to a broad general education. 
The home economics major is more likely than the non-major to have 
confidence in the courses as a source of satisfaction or to regard them 
as essential for women, whether they are seeking careers in homemaking 
or in other professions. The home economics student believes, more 
frequently than the non-home economics student, that men place value on 
wives with a home economics background and more often think that home 
economics majors make better homemakers than do women without this pre-
paration. The home economics major, in comparison with the non-major, 
has a greater understanding of the scope of home economics professions, 
working conditions, qualifications required for workers in these fields, 
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responsibilities of the job, and satisfactions gained from the work. 
From these studies it appears that human relation factors ranked 
high in affecting the student's choice of a course of study. Parents, 
especially mothers, had the strongest influence on their daughters' 
educational and vocational choices. Teachers, best friends, and college 
students were usually ranked next most influential. Administrators 
and principals were often mentioned as having influence. Although 
the guidance personnel and the guidance program were usually not men-
tioned as a highly significant source of influence, they were always 
mentioned as important sources. 
The environmental factors were also considered as having influence 
on the students' choice of a course of studies and of a college. The 
environmental factors having an influence on the students' selection 
or non-selection of home economics as a major field of study were 
their liking for the type of work, satisfaction with the curriculum, 
department facilities, and job opportunities in the field. 
Students are interested in the homemaking program by influencing 
characteristics of the homemaking teachers. The teachers are friendly, 
patient, pleasant, full of energy, cheerful, neat, attractive, creative, 
feminine, artistic, and moderately young. They possess a sense of 
humor and motherly nature . The personality of the home economics 
teachers is an important influence in the recruitment of home 
economics majors. 
CHAPTER III 
GUIDANCE SERVICE ACTIVITIES INVOLVING 
TEACHERS AND COUNSELORS 
The trend in guidance today is to offer the services to all 
students at any time. The 1958 National Defense Education Act (NDEA) 
has provided funds to expand the counseling services, as well as 
develop programs for gifted students and also programs to work with 
students who are potential drop-outs. 
The professionally trained counselor is that member of the school 
staff, who works with students, faculty, and parents to develop and 
promote ways to help students solve their problems, whether they are 
vocational, social or personal. Among his duties are testing and 
observing students, especially those who are having difficulties in 
learning, are showing signs of emotional disturbance, are needing 
curricular adjustment or placement in special classes, or who may be 
considered for referral to other specialists. He develops working 
relations with the teachers to enrich their experiences so the child 
receives the best possible individual education. The testing pro-
gram provides a system of cumulative records and various test results, 
and conference arrangements for parents, students, and teachers. The 
counselor provides in-service programs to develop goals and objectives 
in the program to meet the needs of the school and especially to meet 
the needs of the students. Every successful guidance program requires 
a coordinated effort of a team. Parents, students, the total school 
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faculty, administrators, the community at large, as well as the 
professionally trained counselor are such a team. 
Guidance is a cooperative effort of the 
counselor and his colleagues to help a pupil 
improve his adjustment to school, and to help 
him develop skills for dealing more success-
fully with the problems he encounters after he 
leaves school. The young person has particular 
need of help in understanding himself and his 
environment. He needs assistance not only in 
solving his immediate problems but in developing 
his resources for solving future problems. To 
achieve these goals the school must help the 
pupil to recognize, accept, develop, and use 
his various potentialities while he is in school. 
When he is confronted by problems which he cannot 
solve by himself, it is essential for him to 
realize that someone is interested in him and to 
believe that he can obtain help from that person 
when he needs it. 
Although guidance is often thought of as 
limited to giving tests, building cumulative 
student records, planning extra-class activities, 
prescribing courses, and assigning readings in 
vocational pamphlets, it actually involves much 
more. Guidance focuses attention on the individual 
pupil. Recognizing that all problems are peculiar 
to the individual facing.them, it considers these 
problems in relation to the continuous history of 
that individual and in relation to all the many 
phases of his life. It recognizes that the solu-
tion to any of the particular problems which may 
arise from a pupil's frustrating and irritating 
experiences, in school or out, requires an under-
standing of the whole picture of his activities, 
and that the solution to any particular problem 
will influence the total development of the 
individual's personality.14 
The need for guidance services and the importance of the counseling 
function as a part of good teaching is no longer an issue. It is 
rather a question of how can it best be done. Although the developing 
role for specialists in guidance is a needed area of service, to the 
14Merle M. Ohlsen, Guidance Services in the Modern School, University 
of Illinois (New York: Harcourt, Brace and World, Inc., 1964), pp. 3-4. 
- 21 -
individual student the teacher is always the most important person. 
The professionally trained counselor with varied e:icperiences from 
classroom situations can recognize the need to incc>rporate guidance 
as a part of the learning process. Remembering th1~ individual is 
the heart of guidance. 
The combination of a trained home economics classroom teacher 
along with her professional training as a counselor can reach the 
individual learner, not just as a student but also as a person. As 
the individual is the primary concern in guidance, the same is true 
in home economics education. In the midst of the most modern facil-
ities and well perfected programs the individual student can still 
be lost. Yet for students, like all human beings, there is no pos-
sible substitute for direct, warm, person-to-person contact. No 
matter what else may be provided, in the final analysis the face-to-
face relationship is of supreme importance; without it the individual 
is deprived of one of the very essentials of life itself. All human 
beings, and particularly young students, seek the warmth and strength 
of gaining personal companionship. Deprived of this, their lives 
become warped and undeveloped. The personal relationship begun in 
the home with parents and siblings needs to be extended in the same 
warm way to the peers in school and to the teachers in the classrooms. 
Some educators have stated that all education is concerned with 
guidance, that the very heart of the learning development process 
involves the guidance function. The home economics teacher with an 
education in guidance can best see her students as individuals - not 
just as students involved in a process of instruction, but as students 
growing and reaching toward the realization of personal goals - then 
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the classroom process takes on a deeper meaning. Guidance is one of 
the professionalized ways to help young people to grow, to change, 
and to achieve; and this can be accomplished in classroom situations 
by the direction of a qualified teacher with training in guidance 
services. 
Regardless of what guidance services a teacher 
provides, he should understand the basic relation-
ships between the instructional staff and the 
specialists on the staff who are mainly responsible 
for the guidance program. Both the guidance-minded 
teacher and the guidance specialist are working 
toward the goal of assisting the individual student 
to develop himself as a person. Both are concerned 
with the student's personality - his int1allectual 
life, his social relationships, his educational and 
vocational plans, and his personal problems. Both 
are attempting to expose the student to those ex-
periences in school or college that will contribute 
most to his total personal growth. In short, the 
teacher and the specialist are partners in a joint 
project. They understand that if this project is 
to be successful, classroom activities and extra-
curricular activities must be directed and co-
ordinated toward the same goal - the guidance of 
each student as a personality.15 
At all levels of the educational process - elementary, secondary, 
and higher - classroom teachers can and should perform essential 
functions of the guidance services. A guidance program can achieve 
its goals in the fullest sense only if teachers contribute their 
active, sincere help. Since teachers are in immediate contact with 
students day by day, they are in a position to learn the needs of the 
individual student and to observe and assist in his development. 
In the elementary grades, the classroom teacher who is in close 
touch with students daily can play an important role in the guidance 
lSJ. Anthony Humphreys, 
Guidance Services (Chicago: 
p. 381. 
Arthur E. Traxler, and Robert D. North, 
Science Research Associates, Inc., 1960), 
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program. The teacher observes the interplay of the various aspects 
of the individual's personality and daily activity. As the student 
enters secondary school and later college, he has less contact with 
any one teacher. Usually, during an academic year, no one teacher 
learns and understands the student as well as the elementary teacher. 
Therefore, a need for faculty and staff personnel to cooperate and 
assist the student in intellectual, social, and personal development 
becomes a ~ole of the guidance program. 
The guidance-minded teacher considers the "whole student" and 
tries to find the reasons for the student's behavior, as well as 
possible reasons for academic failure. The student may be handi-
capped in his academic work by emotional and personal difficulties, 
parental problems existing at home, lack of a desire for a school 
education, or an unhappy social life. If a teacher is aware of such 
non-intellectual factors, he will have greater insight into his 
students. This teacher will consider these non-intellectual aspects 
as he plans the teaching methods to the needs of the students. 
The teacher who wants to help develop the 
student's total personality recognizes that he has 
varied functions to perform - not only as an in-
structor inside the classroom, but also as an 
advisor or counselor both inside and outside the 
classroom. This teacher realizes that the student 
needs help to develop not only the intellectual, 
but also the other aspects of his personality. 
Although, the teacher may continue to emphasize 
the student's intellectual development, he does 
so in a broader context, tending to narrow the 
gap that fonnerly existed between the instruc-
tional and the guidance features of his work.16 
16Ibid., pp. 382~383. 
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The guidance-orientated teacher and the counselor have a common 
objective in their guidance goal: the best possible development of 
their individual students. The following outline explains the 
various aims and techniques to be used by first, a teaching staff, 
and secondly, by guidance department personnel. 
TEACHING STAFF: 
1. Teachers orient students to a new subject. 
2. Teachers construct, administer, score, and 
interpret achievement tests in subject-matter 
areas. This evaluation helps them to perceive 
individual differences among students and to 
plan teaching procedures accordingly. Teachers 
are then better able to identify potentially 
superior students, average ones, and those who 
may have the most difficulty. 
3. Teachers participate in the selection, administra-
tion, and interpretation of standardized tests. 
On the basis of test results, they may make 
adjustments in their courses of study and in their 
methods of instructions. 
4. Teachers train students in the study skills and 
habits that apply to their particular courses. 
This helps students learn the best ways to study 
for class discussions and periodic examinations. 
5. Teachers instruct their students in taking notes, 
making outlines, writing term papers, and giving 
short talks all are essential communication skills. 
6. Teachers guide students in the proper use of the 
school or college library - their best source of 
information. 
7. Teachers inform students in group discussions or 
individual conferences about educational and vo-
cational opportunities. They point out how their 
field of specialization relates particularly to the 
career in which students are interested. 
8. Teachers report or refer students who are having 
special learning difficulties to the school's 
guidance department, and then work with this de-
partment on programs designed to help the students 
solve their educational problems. 
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9. Teachers refer to the guidance department students 
who apparently need counseling services that teachers 
themselves cannot render. Because they have first-hand 
contacts with students they are in a strategic position 
to notice those who have problems requiring special 
attention. Students may have sensory and motor dif-
ficulties - for instance, poor vision, faulty hearing, 
speech defects, or lameness. Others may have serious 
mental and emotional disturbances. Only if teachers 
refer such students to the guidance department is 
that department able to help them cope with their 
problems. When making such referrals, teachers should 
give the guidance department as accurate and complete 
information as possible about these students. 
10. Teachers report to the guidance department the content 
of the significant interviews with individual students, 
unless this content is highly confidential in nature. 
11. Teachers assume responsibilities for the organization 
and operation of extra-curricular activities, par-
ticularly those that are closely allied to their subject 
matter fields or their other interests. Many of these 
activities contribute to the guidance of the students. 
GUIDANCE DEPARTMENT PERSONNEL: 
12. With the cooperation of a committee of the teaching 
faculty and representatives of the administration, the 
department sets up the organization for the guidance 
program. It seeks to coordinate and integrate the 
guidance and guidance-related activities of all staff 
members. 
13. It conducts appropriate in-service training activities 
that stimulate and assist teachers and members of the 
guidance staff in the operation of guidance services. 
14. It facilitates the instructional and guidance activities 
of the teaching staff. 
15. It supplements guidance activities carried on by 
teachers, where necessary and possible. 
16. It gathers from many sources significant information 
about each student. It records this information and 
makes it accessible to the faculty in the student's 
cumulative folder. This data is important in dealing 
with individual students, and it helps the administrative 
staff and faculty to understand the over-all characteristics 
of the student body. Such data can also contribute to con-
sideration of desirable changes that ought to be made in 
the curriculums of the school. 
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17. The department plans and supervises the administration 
of all standardized tests and inventories. These in-
clude instruments that measure general scholastic 
ability, achievement, special aptitudes, personal ad-
justment, and vocational interests. 
18. In secondary schools and colleges that have selective 
admissions policies, the department makes studies for 
and recommendations to the admissions officers. 
19. The department organizes the program of general 
orientation of new students. In planning and carrying 
out this program it seeks the full cooperation and 
participation of the entire staff. 
20. The department organizes and operates each of the 
following services: special diagnostic work related 
to educational and vocational problems, counseling of 
students, and placement assistance. 
21. The department advises in the over-all organization 
and general supervision of the program of extra-
curricular student activities. I .n many schools the 
direction of this program is the responsibility of 
the instructional staff rather than of the guidance 
department. 
22. The department plans and conducts research projects 
relevant to guidance services. It makes the findings 
of these projects known to teachers and administrative 
officers, particularly those who are especially interested 
in or who need the data and conclusions. 
23. The department serves as a referral agency for students 
who are in need of specialized services. If the school 
does not have a full-time or part-time psychiatrist on 
its staff, the guidance department may refer students 
for psychotheraphy to outside experts or agencies 
qualified to render this service.17 
With the development and continual operation of guidance activities, 
both teachers and guidance workers must have and maintain a feeling of 
mutual understanding and helpfulness among themselves. This feeling is 
essential in working with students, in either the individual situations 
or in group processes. If the counseling program is to be adequate and 
meet the needs of the students and also the needs of all members involved 
l7Ibid., pp. 383-385. 
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in an institution of learning, there must be close cooperation between 
teacher-counselors and other instructors, and between these counselors 
and the full-time guidance staff. Both the teaching staff and the 
guidance department personnel must be flexible in outlook and in nature, 
for flexibility is essential in a sincere combination of sharing re-
sponsibility. If the teachers and guidance department personnel insist 
on their own exclusive and biased rights of operation, neither can con-
duct and operate an effective guidance service program for the students. 
Whether in the guidance department personnel or in the teaching depart-
ments of the school, all staff members must be willing and capable to 
make and to accept adjustments to student needs and to the resources 
available to meet these needs. 
The basic elements of a guidance program 
are, in reality, the types of services which it 
provides. These are services to pupils in groups, 
services to pupils as individuals, services to the 
instructional staff, sen1ices to the administration, 
and research activities.18 
In these respects, the guidance program has a large responsibility. The 
responsibilities are not primarily for the operation of the guidance pro-
gram as a unique and separate part of the school's program, but rather a 
part of it. The task of a guidance program is to facilitate the adjust-
ment of the school to the students and the adjustment of the students to 
the school and to life. 
In guidance, attention is centered on the personal development and 
feelings of the student, on what he becomes as he learns, and on how he 
feels about himself and the school. The deeper aspects of what is 
18Clifford P. Froehlich, Guidance Services in Schools (New York: 
McGraw-Hill Book Company, Inc., 1958), pp. 21-22. 
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happening "inside" the student rather than just surface behavior becomes 
very important in guidance services. There are many techniques and 
principles that teacher-counselors and counselors can use to get below 
the surface and see the true inner feelings of the individual students. 
Accept the feelings expressed, but not necessarily the result of 
behavior. If teachers and counselors disapprove of a person's behavior, 
they tend to disapprove of him as a person. Yet the conduct of this 
person is not likely to improve if teachers and counselors cause him 
to feel rejected. In guidance the position is taken that the feelings 
of the individual can always be accepted, whether wholesome or unwhole-
some, if they are his true feelings. What the individual does as a 
result of his emotions, on the other hand, is a different matter. 
A degree of permissiveness in behavior is needed. In the class-
room this means that not every minor act of behavior should be added 
to the judgements made. Even though the teachers and counselors may 
see all that a student does and may disapprove of much of it, they 
should not make a point of "blowing the whistle" on each and every 
act of misbehavior. 
Behavior tends to reflect a response to boundary lines. Classroom 
conduct tends to reflect the boundary lines accepted by the students. 
Students are confused when their teachers are lenient one day and ex-
tremely strict the next. The students tend to lose respect for the 
teacher and to give up trying to conform; they realize then the boundaries 
are too hard to find and that they cannot be sure of just treatment from 
their teachers and counselors. The best boundary lines are those that 
are mutually arrived at between class and teacher, mutually understood 
and accepted. They are plain to see and find, and are not imposed with 
authority or without explanation. 
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The positive forces within an individual need to be given repeated 
support. The emphasis in guidance is on giving support and endeavoring 
to strengthen the feelings that are present with students. Such empha-
sis makes students' qualities and skills become more important to them. 
Also their lesser abilities can be improved or weaknesses overcome by 
emphasis on outstanding factors. 
The use of a warm personal response is a vital factor in per-
sonality development. People cannot live normally without receiving 
some affection from another person. The individual deprived of love 
cannot grow into a happy productive person. Teachers and counselors 
have many ways of showing warm human response either to an individual 
situation or to a group. A word of praise, a friendly smile, discipline 
given with friendliness and firmness, and being present in time of need 
are some of the ways teachers and counselors can express personal actions 
to their students. 
Home economics teachers are faced with the opportunity to awaken 
self-discovery, acceptance of others, and more subtle factors involved 
with individual self-actualization. The counseling role of home 
economists is consulting, teaching, and assuming community service as 
our social structure calls for increased and more different services. 
Home economics teachers should honestly believe that homemaking 
education is a field which offers many opportunities for guidance ser-
vices. Individual conferences with all students in the homemaking 
department should be conducted several times during the school year. 
Each student should feel that she may have an individual conference when-
ever there is a problem to discuss. In these conferences many things are 
discussed, from how to maintain better family relations to what would 
be the proper attire for the next school event. During the class periods 
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group guidance activities are used to cover such topics as how to attain 
a better way of life, how to get the fullest enjoyment from life and 
what is expected in return, and how to conserve energy and time that 
may be used to better advantage. A course in family relations gives 
the girls an opportunity to understand better and appreciate what is 
necessary to make a successful marriage and raise a family. Usually 
the first half of the year is spent in discussing vocations, each girl 
spending more time on the vocation that is of most interest to her. In 
freshmen and sophomore classes better boy and girl relationships, how 
to improve health with proper diets, how to improve personality and 
general appearance with good grooming and proper dress, are some of 
the subjects discussed. Usually the home economics teacher makes two 
or three visits a year to her students' homes. She meets the family 
and becomes better acquainted with each student's economic and social 
background. The home economics teacher can plan and carry out these 
above procedures to help guide her students to a more successful life. 
Recently pome economists and other educators discussed, "How 
Should Counseling in High Schools be Changed?", in a report concerning 
pre-employment education by home economics teachers. 
How Should Counseling in High Schools Be Changed? 
All authorities agree that up to now counseling 
has been too little and too late. It has been largely 
concerned with guiding the college-bound in the school 
population. There is real need for expansion of pupil 
services in schools such as only the wealthiest com-
munities are now providing for their children. It has 
been recently discovered that observations of sixth 
grade pupils are helpful as a possible means of 
identifying characteristics which may predict early 
drop-outs. 
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Authorities now feel strongly that the school 
should be responsible for the guidance of every ~ 
of its students up to the ages of twenty-one. The 
need is particularly acute in schools located in 
slum areas. They contend that money .!m!2.! be found 
for a greatly expanded program along the following 
lines. The essence of all these services is 
individualization. 
Testing and records: appraisals of general 
ability, interests, aptitudes, abilities; develop-
mental histories in home and school. 
Concentrated guidance program: offered in 
ninth grade or earlier if students are potential 
drop-outs; designed to help students of various 
abilities and aptitudes make appropriate educational 
and vocational choices. 
Counseling: between individual students and 
guidance specialists, teachers, lay experts, personal 
managers, and workers on jobs. 
Providing career conferences: drawing upon lay-
men in local industry and business as well as repre-
sentatives from colleges to talk with individuals and 
student groups with like expectations. 
:!Q.!?. analysis and occupational surveys: appraisal 
and predictions about local employment patterns pre-
paratory to curriculum and course revisions; analysis 
of available jobs in terms of individual capacities 
and interests. 
Job placement: making and maintaining employer 
contacts, investigating conditions under which students 
would work; serving as liaison officer between school 
and the job; exit interviews before individuals leave 
high school; part-time employment services to provide 
work experience. 
Follow-!!E.: appraisal of success of former students 
for their continuing adjustment and also for continuous 
curriculum modifications; conferences with unemployed to 
try to get them to return to school or continue their 
occupational education in some other form. 
Satisfactory guidance service is an integrated 
one and occurs largely as each individual shows a need 
for one or more of these aids. In the best school 
systems the program is supplemented by coordinated 
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services of a school psychologist and a social 
worker. To achieve their goals these specialists 
need to be available during the summer as well as 
during the school year.19 
"Vocational home economics has a dual function of preparing girls 
for efficient homemaking and for helping to supplement the family 
income.1120 So stated Dr. William B. Logan, President of the American 
Vocational Association in 1962. 
Home economics educators believe the following purposes should 
furnish a sound foundation for home economics education as well as a 
relationship to the same foundations in guidance. 
To develop an understanding of social values among students. To 
improve the inter-personal relationships among all members in school --
students, teachers, parents, administrators, and consultants. To help 
students better understand and practice the democratic process. To 
provide leadership in the creation of classroom practices to facilitate 
each of the students' selected values. 
Vocational guidance should be a continuous 
process designed to help the individual choose, 
to plan his preparation form, to enter upon, and 
to make progress in an occupation. A reasonable 
and comprehensive vocational guidance program 
would encompass the following: 
1. A survey of the world's work 
2. Studying and testing pupils' possibilities 
3. Guidance in choice and rechoice of vocation 
4. Guidance with reference to preparation for 
vocation 
1911Pre-Employment Education By Home Economics Teachers, 11 Illinois 
Teacher of Home Economics, Vol. V, No. 7, March, 1962, pp. 309-310. 
20ibid., p. 321. 
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5. Guidance in entering upon work; that is 
placement 
6. Guidance in employment; that is employment 
supervision 
7. Progressive modification of school practices 
8. Progressive modification of economic conditions 
Therefore the ideal vocational counselor will 
be something of a psychologist, but he will also 
be a sociologist, an economist, and most of all 
an educator in the best modern sense of the word.21 
The vocational counseling of girls involves the necessity of 
facing what will be for many of them a dual role - that of wife, 
homemaker, and mother, and that of worker for some major part of her 
life in an occupation outside the home. The girl who marries and later 
works not only has two lives, a life in the home and a life in a job, 
but she has two relationships with her husband. This calls for a kind 
of marriage reality for which girls may be partially prepared before 
marriage. As the marriage - plus - job relationship develops, it calls 
also for additional counseling services. 
The vocational guidance coordinator is a professionally trained 
guidance worker with teaching experience and wage-earning work ex-
perience outside the guidance and teaching fields. The vocational 
counselor is a member of the guidance staff, assisting the director 
of guidance and the guidance staff in the vocational aspects of guidance, 
and assisting the vocational education staff with the guidance aspects 
of vocational education. 
The Vocational Guidance Service recognizes 
the local staff member as a vocational guidance 
co-ordinator, rather than a vocational counselor, 
21carroll H. Miller, Foundations 2f_ Guidance (New York: Harper 
and Brothers, Publishers, 1961), p. 5. 
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realizing that a major portion of his time will 
be spent with vocational guidance activities other, 
than, or in addition to the counseling function. 
However, it is also true that in the one-counselor 
school the counselor must operate as a 'general 
practitioner' of guidance and only a portion of 
his employed time can be devoted to the vocational 
aspects of guidance.22 
The following outline suggests guidance service activities for 
the vocational guidance counselor. 
Occupational, Training, .fil!2. Employment Information 
1. Develop, maintain, and expand a file of this 
information. 
2. Assist guidance personnel, vocational teachers, 
and other faculty members in the use of such 
information. 
3. Prepare written, visual, and audio-visual 
aids and materials to assist guidance personnel 
and teachers in providing realistic occupational, 
training, and employment infonnation. 
4. Co-operation with the school librarian in 
expanding the school libraries supply of use-
ful occupational and career information. 
5. Make periodic visits to the local office of 
the Illinois State Employment Service for in-
formation about current and projected employment 
opportunities. 
6. Organize and conduct a local community occupational 
survey and up date the survey periodically. 
7. Assist the local director of vocational education 
and the vocational teachers with the preparation 
of informational materials concerning the voca-
tional programs in the local school. 
8. Maintain contacts with local civic groups, 
government agencies, professional associations, 
and other organizations that may be a source of 
occupational and career information. 
22vocational Guidance Service - Essentials and Reguirements for 
Vocational Guidance, Series B - Bulletin No. 205 (Springfield, Illinois: 
State of Illinois, Board of Vocational Education and Rehabilitation -
Vocational and Technical Education Division, April, 1966), p. 5. 
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9. Co-operate with the director of guidance in 
planning counselor visits to local business 
and industry. 
Organized Program of Orientation of Students to 
Occupations and the World of ~ 
1. Work with local personnel responsible for 
school curriculum to plan ways and means of 
introducing realistic occupational information 
and career planning into all levels of the 
educational continuum. 
2. Organize and conduct student group guidance 
activities that deal with occupations, edu-
cation and training for occupations, and 
employment in occupations. 
3. Serve as a special teacher of occupational 
information and career planning in special 
classes and in regular classes where the 
course outline includes units devoted to 
this subject. 
4. Assist teachers in planning and conducting 
student visits to business and industry. 
S. Accept a leadership role in organizing and 
conducting special career conferences involving 
students, parents, and personnel representing 
particular occupations and educational insti-
tutions that provide training for these 
occupations. 
Use of Relevant Objective and Subjective Criteria 
in Identifying Individuals for Enrollment in 
Vocational and Technical Education Classes 
1. Confer with the vocational and technical 
education staff in the development of 
identifying criteria. 
2. Arrange for testing of students in accordance 
with criteria established for enrollment of 
individuals in vocational and technical edu-
cation classes. 
3. Develop and maintain a file of information 
concerning standardized tests of general 
interest to vocational and technical edu-
cation teachers. 
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4. Assist the vocational teachers and the 
school counselors in the interpretation 
of data relative to special tests used in 
identifying individuals for vocational and 
technical education classes. 
Counseling Services 2!: Support for Counseling Services 
That Assist Persons Pursuing .!_Plan of Vocational 
Education 
1. Accept counseling responsibilities in 
accordance with local administrative policies 
for utilization of the guidance staff. 
2. Provide the school counselors with data and 
informational materials that will assist them 
in the vocational aspects of counseling. 
Student Records of Vocational and Technical Education 
and Work Experience 
1. Confer with the vocational and technical education 
staff, local employers, and representatives from 
the Illinois State Employment Service in organizing, 
maintaining, and using student records of training 
and work experience. 
2. Assist the guidance staff in the use of such 
student records. 
3. Arrange for the filing of these student records 
in a manner conducive to current and future use. 
Placement Services for Individuals Who Have Been 
Enrolled in Vocational - Technical Education Classes 
1. Unless contrary to local policy, serve as chief 
placement officer for persons leaving the local 
school to find employment. 
2. Assist vocational and technical education staff 
members with placement of persons leaving their 
courses or programs to find employment. 
3. Make periodic visits to the local office of the 
Illinois State Employment Service and effect 
co-operative relationships with Illinois State 
Employment Service staff in placement of indi-
viduals leaving the local school to find 
employment. 
4. Make local and area surveys of employment oppor-
tunities for persons leaving the local school. 
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5. Maintain records of placement and submit 
placement data to the local school adminis-
trators, vocational, technical, and guidance 
staff, and to the Vocational Guidance Service 
when requested. 
6. Arrange with the Illinois State Employment 
Service and other employment agencies for pre-
employment testing of school leavers. 
Follow-Up Surveys of Individuals Who Have Been 
Enrolled in Vocational And Technical Education 
Programs 
1. Assist vocational and technical education staff 
with annual follow-up of graduates in preparatory 
programs, a report of which is due in the State 
Board office on or before the 10th of October 
following graduation. 
2. Annually make a five-year follow-up study of 
persons who had been enrolled in vocational 
or technical education programs, graduates, 
and drop-outs. 
3. Prepare follow-up data for reports to local 
school personnel, appropriate community agencies, 
and to the Vocational Guidance Service.23 
Many persons both in education and in guidance have suggested 
that teaching and counseling become identical functions. Although it 
is true that these two areas do indeed possess many features in com-
mon, there still exist basic differences. In this respect, Strang has 
written that -
several years of teaching experience alone do 
not make a person competent in understanding individuals 
or in using the group as a means of personality develop-
ment. If, however, he begins to use guidance techniques 
intelligently and thoughtfully, he will grow personally 
and professionally along with his students.24 
23Ibid., PP• 5-7. 
24-iluth Strang, The Role of the Teacher in Personnel Work (New York: 
Bureau of Publications, Columbia University, 1953), p. 311. 
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The following are some of the basic differences which exist 
between teaching and counseling. 
1. Content of the problem. Teaching serves as 
an expression of the will of the community 
in terms of a problem of education for all 
students. Counseling, although also involved 
in these goals, is concerned with every pupil 
in terms of his personal development. Teaching 
is directed toward the imparting of information 
and skills (curriculum) prescribed by a board 
of education. In counseling the client is the 
key figure in determining what should be con-
sidered or what the content of the counseling 
session will be. 
2. Delegation of authority. The teacher in the 
classroom represents authority, even though 
his role may be that of confidante and guide. 
The counselor, on the other hand, neither 
condemns nor condones, that is, he is not an 
'authority figure', even though authority may 
arise from group decisions as in the case of 
the democratically inspired group situation. 
Teachers are required to evaluate and report 
pupil progress according to prescribed stan-
dards; counselors help the person to evaluate 
himself on a non-authoritarian basis. 
3. The group function. Teaching is properly re-
garded as a group function. Counseling, on the 
other hand, is indubitably an individual function. 
Teaching may sometimes tend to overlook those who 
vary from the norm because they are involved in 
the group. It is, however, just these persons 
who vary from the nonn with whom counseling is 
so urgently concerned. 
4. Course of action. Teaching is a planned function 
both in terms of prescribed curriculum and course 
of action. Counseling, although it too is a 
structured procedure, depends for its direction 
on the client's progress and needs.25 
25Donald G. Mortensen and Allen M. Schmuller, Guidance in Today's 
Schools (New York: John Wiley and Sons, Inc., 1966), p. 345. 
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In summary of this chapter, the discussion of guidance services, 
it is necessary to state that the listings and outlines of various 
guidance services mentioned does not define an effective guidance pro-
gram. It merely holds up an outline of what must become a well-geared, 
functioning effort, properly organized to the needs of the individual 
students and to the purposes of the guidance department and the school. 
In conclusion, the following outline best describes the guidance 
services. If these guidance services are properly planned, organized, 
accepted and practiced by professionally trained school guidance workers 
and other school staff members, the guidance department has met the 
principle reason for organizing these services - to make them avail-
able for all students at the time they are needed. 
BASIC SERVICES OF ! GUIDANCE PROGRAM 
1. Services to pupils in groups 
A. Orientation 
B. Articulation 
C. Group Guidance 
2. Services to pupils as individuals 
A. Counseling 
B. Analysis of the individual 
c. Environmental information 
D. Placement 
3. Services to the instructional staff 
A. Teacher referrals 
B. Teacher participation 
4. Services to the administration 
A. Curriculum 
B. Community liaison 
5. Research Services 
A. Community occupational survey 
B. Follow-up studies26 
26Clifford P. Froehlich, Guidance Services in Schools (New York: 
McGraw-Hill Book Company, Inc., 1958), p. 22. 
CHAPTER IV 
PERCEPTIONS AND OPINIONS OF SECONDARY SCHOOL COUNSELORS 
OF SECONDARY VOCATIONAL HOMEMAKING PROGRAMS AND 
HOME ECONOMICS EDUCATION 
The student of high academic ability is quite often urged to 
pursue a curriculum which is challenging and stimulating. Frequently 
homemaking courses are seen as being less appropriate for this student 
than the courses in science and mathematics which have received empha-
sis in the age of rapid technological advances. 
A special need for homemaking education for the academically 
gifted student in the secondary school as well as the student of lesser 
ability is recognized by Baker. 
For the academic student, home economics is 
the only subject to which she is exposed in high 
school that admits her life as a female will differ 
from that of the male. She may be edu-identically 
and have a career in the same field as her male 
counterpart, but there is no question that once she 
marries their paths will diverge. It is she who 
will bear children and be primarily responsible for 
the well-being of her family. Whether she stays 
home for this purpose or continues to work, she 
needs education in the values, techniques, and 
subject matter that will co~~ribute toward making 
her an effective homemaker. 
These facts concerning the important contribution of home economists 
to meeting the present and future needs of youth are recognized in the 
home economics profession. However, there is concern that much of the 
27Estelle Baker, ''Missing: The Academic Student," Forecast, 
Vol . LXXVIII (January, 1963), p. 5. 
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public does not have a realistic understanding of the importance and 
scope of this professional area. 
If secondary vocational homemaking can hope to achieve the goal 
of meeting the needs of youth, a desire must be aroused in the student 
to include vocational homemaking in his choice of elective courses. 
An increasingly important influencing factor in the secondary school 
is the guidance worker. If the counselor has a realistic understanding 
of the program of vocational homemaking, he can accurately interpret 
this program to the youth, parents, educators, and administrators with 
whom he has contact in his work. 
The services of the school guidance worker are becoming in-
creasingly available to youth. The services performed may be classified 
as: 
1. Analysis of the student; 
2. Educational, occupational, and social-
personal information service; 
3. Counseling; 
4. Placement and follow-up; 
5. Assisting the school staff; and 
6. Co-ordinating home, school, and community 
factors. 
In a review of recent studies prepared concerning counselor's 
opinions of homemaking programs, the following comments are similar to 
those expressed in the research material. 
Homemaking is a very important part of the total curriculum and 
is of value to the individual student in his present and future life. 
Every girl should have at least one year of homemaking in high 
school, and many boys would profit from a course in homemaking. 
I 
While it is desirable for students to have homemaking classes, 
the demand placed on elective choices by requirements for college 
I 
entrance frequently make it difficult to include homemaking. 
A questionnaire was distri~uted to secondary school counselors 
in the states of Colorado and Oregon to find counselors' beliefs 
concerning some aspects of home ieconomics. The questions to be 
answered concerned counselors' beliefs about: 
1. What do counselors think home economics 
courses contain 
' 
I 2. Who do counselors believe should enroll in 
home economics courses 
3. What factors he1J
1 
a counselor decide who 
should take home economics 
4. How do counselor~ rate the importance of 
home economics courses in relation to the 
other subjects in the curriculum 
I 
5. When. in a studenJ•s secondary career do 
counselors believe home economics courses 
are of most value.28 
I 
I 
A random sampling of Texas counselors was obtained by selecting 
every fifth counselor from the 1
1
ist of counselors in Texas white 
public schools. (The sample included 206 guidance counselors.) An 
instrument was prepared, consist~ng of: (1) a letter of introduction 
and directions; (2) a checklist ,to obtain general information about 
I 
the counselor and the school served; (3) checklist to determine the 
guidance counselor's perception rf the vocational homemaking program 
in secondary schools; and (4) an invitation to make free comments on 
suggested topics related to the ~tudy. 
28Nancy L. Johnson, "SecondaFY School Counselor's Beliefs Con-
cerning Home Economics" (Master's thesis, Oregon State University, 
Corvallis, Oregon, 1963). 
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The following are similar topics suggested in this Texas 
study: the scope and content of homemaking courses; classroom 
learning experiences; co-curricular learning experiences; the value 
of homemaking to individual students; and, the role of homemaking in 
the total curriculum. 
The following conclusions of the Texas study may be applied to 
the counselor's perception of the secondary vocational homemaking 
program. 
1. Approximately 3/4's of the guidance counselors 
indicated they perceived the homemaking program 
as a realistically planned and well-executed 
program which makes a valuable contribution to 
the present and future life of the student. 
2. The in-class program of homemaking was generally 
considered by the counselors to meet the stan-
dards described in this study to a greater 
degree than the out-of class learning experiences. 
3. Approximately 3/5's of the counselors agreed 
that the home economics teacher provides the 
counselor with descriptive information about 
the range and content of homemaking courses 
offerings and made effective use of resources in 
school and community to interpret homemaking 
programs to others. 
4. A range of approximately 26% of counselors 
agree with the descriptions of subject-matter 
areas in the homemaking program. Food and 
nutrition, and clothing and textiles received 
highest levels of agreement, while lowest 
levels of agreements are areas of personal and 
family living, and child growth and development.29 
29carol Pearson, "The Guidance Counselor's Perception of The 
Secondary Vocational Homemaking Program," (Master's thesis, Texas 
Technological College, Lubbock, Texas, 1963). 
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In summary, it appears a similar study should be done for the 
homemaking teacher's perceptions of her program and her perception 
of the role of the guidance worker to reveal misinterpretations 
and misunderstandings, which, if corrected, should lead to better 
cooperation between the two programs and, as a result, greater ef-
fectiveness of the services of each program. 
CHAPTER V 
SUMMARY 
The home economics teacher and the guidance worker in the 
secondary school will be partially responsible for what happens 
in the future regarding the students of today. 
The writer believes the purposes of home economics education 
and guidance are co-related enabling the student to understand 
better the importance of living to the individual, to the family, 
and to our society. 
In our rapidly changing world, home economics teachers must 
be on the alert so that its contribution will fully meet the needs 
of today. Many of today's problems fall within the range of a 
home economist's knowledge and training. Perhaps greatest of all 
in significance is the helping hand home economists can extend to 
the millions of women emerging from second-class status to full 
citizenship throughout the world. Their need for education in 
nutrition, child care, home improvements, and buying is staggering. 
Schools should be sure that enough people are trained in home 
economics to carry on the work that is needed in their own countries. 
But schools must not neglect the home front. One problem here is 
that home economists, who usually come from middle class backgrounds, 
are not very effective in reaching girls and women of the very low 
income groups. Retraining and specialized training is a need if 
today's people are to help these deprived people to help themselves. 
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Even though today's world is a "push button" society, improve-
ments can still be made. The life of every citizen will be affected 
as more instant and time saving foods, improved equipment, and new 
products become available on the market. The improvements will not 
lessen the task of homemaking but will enable every homemaker to 
devote more time to 'home arts' than 'home work'. 
Back in great-grandmother's time the functions of the family 
were clear. Baking, cooking, preserving, and gardening were essential 
for family survival. Spinning, knitting, weaving, and sewing were 
imperative if family members were to be clothed. The mother and father 
were absorbed in the making of things the family needed. Modern in-
dustrialization and urbanization of life have changed this preoccupa-
tion with things. Today's society is moving to a type of family life 
that functions primarily for the development of persons, rather than 
the production of things. The chief function of the family is the 
development of strong, wholesome individuals capable of withstanding 
the stresses and strains of modern life. Home economics has centered 
its attention upon the application of current scientific knowledge to 
the problems of the family. Each area in the field of home economics 
has a contribution to make in improving the well-being of individuals 
and families in today's society. 
Home economics can contribute to society by helping future home-
makers meet the problems of these changing times. It can help them 
learn how to feed a family and keep it nutritionally healthy; to 
understand and develop well-adjusted children; to be good managers of 
money, time, and energy; to be informed consumers; to care for the many 
textiles available and the appliances used in the home; and, to keep 
their families happy and peaceful. 
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Home economics can contribute to society by training the whole 
person to be a happy, well-adjusted individual ready to assume the 
duties necessary in modern communities. 
The home economics classroom lends itself to many situations 
in which the teacher must act as a counselor. 
Guidance refers to helping, assisting, and clarifying the 
problems of those who are disturbed. Guidance implies the under-
standing of human behavior so that preventive action may be taken 
with regard to problems and difficulties. Guidance concerns itself 
with the individual child. 
These concepts tie in closely with the underlying philosophy 
of home economics education and may reflect the need for more 
guidance training in the teacher education curriculum. 
Guidance programs do not exist in many schools. In these in-
stances the home economics teacher is frequently called upon to act 
as counselor for the girls in that school. Girls with problems are 
often referred to her. In schools with trained guidance personnel, 
the girls still seek help from the home economics teacher because of 
the opportunity they have to work with her individually in the class-
room. In addition, many areas of study in home economics naturally 
lend themselves to bringing out personal problems. Personality 
development, family relations, child development, and most other 
areas of study focus in one way or another on problems which are im-
portant to some of the students. 
Present training in home economics education does put emphasis 
on the individual child and the understanding of human behavior. 
However, the home economics teacher often needs more training in the 
aspect of guidance that refers to helping, assisting, and clarifying 
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the problems which exist and be unable to do anything about them. 
On the other hand, the teacher could do harm in some cases by ig-
noring a problem she feels incapable of coping with or by attempting 
to cope with a problem which should be referred to a person trained 
to handle it. The teacher needs additional training to help her 
answer these questions and to help students who need her guidance, 
or she needs to know where and how to refer disturbed students to 
persons able to handle them. 
The guidance-minded teacher, and especially the home economics 
classroom.teacher, and the professionally trained counselor should 
be able to manage a guidance program to adequately meet the needs 
of the students and offer the students guidance service activities 
to help prepare the students for their future years. 
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